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Chapter I 

Introductory Framework 

In this investigation project, you will be able to find relevant information about the 

application of short readings in students to enhance their fluency and pronunciation. Some of the 

goals that are interesting to achieve are the ways teachers can learn the importance of implementing 

these activities in class to foster the students' learning through a useful and fun class at the same 

time; this can help students to engage their brain and be familiar with the language. Besides, these 

activities could be carried out by using digital tools that might catch the students' attention and, at 

the same time, let them know they can improve and even master their reading skills when relating 

to the world of short readings. 

To better understand what is expected, this investigation provides the stated objectives that 

will help analyze students' main problems in their reading skills, which can be various factors 

interfering with their learning process. Therefore, by implementing these classroom activities, 

teachers and students can gradually notice an improvement when reading. 

1.1 Problem Statement 

This project aims to investigate some common factors involving fifth-grade students' 

fluency and pronunciation skills at Escuela Patio de Agua in Vázquez de Coronado when reading 

short passages aloud. There should be a reason behind this situation. While these students are 

typically between 10 and 11, a critical question arises: Why do some struggle with developing their 

reading skills effectively? 



 
 

Potential obstacles include the negligence parents exhibit towards their children, failure to 

set aside time at home for reading practice, the lack of motivation from teachers and students, or a 

disconnect between the reading material and the student's interests. It is important to recognize that 

individual preferences play a role, and finding engaging reading materials tailored to their interests 

can be transformative. "Teachers can increase students' motivation to learn by the support of 

students' autonomy, relevance, relatedness, competence, teachers' interests in the subject, and self-

efficacy" (Ferlazzo et al., 2015, as cited in Johnson, 2017, p. 46) 

1.2 Objectives of the Investigation 

1.2.1        General Objectives. 

• To analyze the use of short readings as a strategy for the acquisition of better pronunciation 

alongside students' fluency to foster the practice of reading in students of 5th grade during 

the I quarter at Escuela Patio de Agua in Vázquez de Coronado, 2024. 

1.2.2        Specific Objectives. 

• To identify the common pronunciation and fluency problems that the students of fifth grade 

may present when reading aloud through reading techniques. 

• To apply activities that may rehearse the students' fluency and pronunciation, such as short 

readings through a short period of time, to improve their learning process. 

• To assess the outcomes by applying short readings in 2 stages, the first one as a pre-test and 

the second one as a post-test as a strategy for rehearsing pronunciation and fluency. 

 

 

1.3 Justification of the Study 



 
 

The main focus of this investigation project is to analyze the significant importance of 

applying short readings in a selected group of people (fifth grade) located at Escuela Patio de Agua 

in Vázquez de Coronado. The purpose is to enhance students' fluency alongside pronunciation. In 

Costa Rica, private and public schools are increasingly incorporating various teaching methods to 

prepare their students for the future better. However, in some cases, students who migrate from 

public to private schools often encounter challenges regarding reading aloud. This problem arises 

from a lack of reading and practice in school and at home. 

Consequently, students struggle with reading and verbal expression as a result. Therefore, 

introducing these techniques at an early age remains crucial to avoid such issues. Teachers are also 

responsible for motivating them in reading, letting them know its importance and all they can get 

by reaching a good level of reading skills. Pardede (2010) discovered that short stories offer an 

engaging resource for personal enjoyment and can significantly pitch to students' enhanced 

proficiency in language development. 

Therefore, professors have the chance to incorporate activities that foster student motivation 

as a way to enhance their language acquisition. When students get deeply involved in a story, they 

naturally get better at learning language, and they can figure out how words work in sentences. 

The main goals for this project are to identify the pronunciation and fluency problems in 

the group. Eventually, it is aimed to implement activities that improve students' fluency and 

pronunciation in their learning process. This includes reading, fluency, and articulating words 

clearly and effectively. Moreover, seeking a way to help students overcome their hesitation when 

reading aloud in front of their classmates can significantly boost their self-confidence. As 



 
 

mentioned, the idea is to implement short readings and read them several times to develop fluency 

and improve the correct pronunciation of the words they read. 

The expected outcomes when applying this approach are identifying the possible mistakes 

students might make when reading. Therefore, students can gradually improve their reading skills 

by using short stories. Moreover, this improvement in reading skills is expected to positively impact 

their overall academic performance, particularly in subjects that require extensive reading and 

communication skills. Additionally, in terms of materials, various resources such as short readings 

like articles, short stories, informational texts, arguments, and any other materials that are 

considered important will be used. 

Furthermore, as the school offers technological tools, the teacher will use them to create 

engaging activities that students can incorporate into their learning process. These tools can be used 

for activities that enhance pronunciation, such as spelling words, dividing words into syllables, 

applying rising and falling intonations, recognizing word stress (nouns or verbs), and reading 

questions correctly, among other things. In terms of acquiring fluency, these tools can help students 

understand punctuation marks like commas and periods (mechanics). To provide an overall view 

of what is desired, students will participate in multiple exercises to demonstrate that using these 

tools effectively will improve their reading skills, inspire others to do the same and learn from their 

experience. 

The suggested solution may involve repeating these stories; as time goes by, the students 

will develop their reading skills appropriately. As the students spend more time becoming familiar 

with the readings, they will gradually see an improvement in their reading abilities. This gradual 



 
 

improvement is expected to reflect not only their academic achievements but also their overall 

confidence in reading and communicating. 

The timeline has yet to be established, but based on what will be done, it is expected to 

achieve these goals in a short period, a maximum of one week. The person who will carry out this 

project hopes to conduct a pre-test to identify the deficiencies or errors that the students are 

experiencing when reading. Once these issues are analyzed, students will practice addressing these 

mistakes until they achieve better pronunciation and fluency. After practicing, the students will 

have a post-test, which includes an oral rubric, to assess their outcomes and determine the 

effectiveness of the research. To address this, we will actively engage with students to emphasize 

the program's benefits and create a supportive learning environment. 

In conclusion, this research will provide a wealth of information, not only for students but 

also for teachers. This project will prove how the application and implementation of short readings 

in students can be a crucial activity that allows them to enjoy what they read and even develop a 

hobby. Educators needing help understanding the significance of these practices could gain a better 

understanding by reading what will be presented in this document. This comprehensive approach 

aims to improve reading skills and nurture a love for reading and effective communication among 

students, which are essential life skills that will benefit them in the future. 

1.4 Antecedents 

First Background: International 

Sciacca (2001), in a study conducted as a thesis at California State University, San Marcos, 

titled "Repeated Readings Facilitate Fluency in Primary Language Learners," examined the 

application of the repeated reading method with second-grade students in San Diego County. These 



 
 

students came from diverse socioeconomic backgrounds, with 40% being Hispanic, 40% White, 

20% African American, and a smaller percentage consisting of Native Americans and Pacific 

Islanders. In this study, students were taught to divide books into sections, and each student in a 

group was assigned a section to practice and read over a week. During their reading sessions, 

students individually timed their readings of sections to complete the story, following along with 

their fingers. 

Although all students listened attentively to the reading, they were only responsible for the 

assigned section. Throughout these reading sessions, discussions encompassed relevant historical 

elements, phonemic awareness, semantic and syntactic knowledge, reading expression, and 

vocabulary review in various contexts. 

Significantly, the reading sessions showed increased participation and enjoyment of 

reading. The graphs presented in the study illustrate a notable improvement in reading ability over 

a short period. Timing their readings made them active participants in their teaching and learning 

process, providing them with support and confidence in their verbal expression skills, which 

improved significantly over the days. This document provides evidence of progress in fluency due 

to this method. The repeated reading method is essential in the learning of reading and requires 

minimal parental involvement. It teaches students to practice independently at home, making them 

autonomous learners with a growing interest in the world of reading. 

Second Background: International 

Oviedo (2017), in his research project titled "Short Stories in the Development of English 

Language Reading Comprehension for Eighth-Grade Students at Amazonas School, Academic 

Year 2016-2017," conducted a qualitative-quantitative study. He focused on a workshop of 



 
 

interactive activities designed for the previously mentioned student population to foster a love for 

reading and the English language. 

Through this project, he addressed a prevalent issue in educational systems: a critique of 

the traditional pedagogical approach. Many educators work in environments where academic 

stimuli for language learning are often lacking, hindering critical and reflective thinking. Oviedo 

emphasized the importance of the education system encompassing listening, speaking, reading, and 

writing skills while fostering critical thinking through resources that hold significant value, such 

as short stories. By integrating short stories into the curriculum, students can connect reading to 

real-life contexts and expand their vocabulary. 

Consequently, Oviedo's research revealed that, based on surveys conducted, less than 50% 

of the participating students could identify elements within a narrative, and only 47% could 

recognize the structure of a short story. However, over half of the students began to perceive the 

importance of narratives as aids in their learning process. He also acknowledged the significance 

of employing engaging and playful methodologies for students and utilizing cognitive strategies. 

Oviedo's work underscored the need for an inclusive and didactic approach that can be achieved 

by implementing short stories as a mediation strategy. 

Third Background: National 

Sevilla and Méndez, in their article published in the University of Costa Rica's journal 

(2005) titled "Towards an Understanding of the Benefits of Short Stories in Oral Communication 

Courses," conducted a quantitative study with twenty-two students at the Professional Training 

Center in Ciudad Quesada, Costa Rica, part of the National Learning Institute (INA). Their research 



 
 

delves into the importance of short stories to enhance students' confidence, security, motivation, 

and positive engagement with reading. 

The study used various instruments, including an ordinal scale, an observation checklist for 

classroom dynamics, a checklist to measure the evolution of self-confidence, and a self-evaluation 

scale to confirm the progress in using this resource. Among the results obtained from these 

instruments, it was evident that incorporating short stories into the educational system is paramount 

for many educational institutions. This inclusion fosters smooth communication, demonstrating 

self-assuredness and comprehension on the part of the participants, which arises from a positive 

attitude toward reading. 

Sevilla and Méndez also acknowledge that the study promotes cultural competence in the 

English as a Foreign Language classroom. Therefore, within the current landscape of language 

education and second language acquisition, this pedagogical approach aligns with the conventional 

methods employed in the Costa Rican education system. According to the authors, implementing 

short stories goes beyond academic learning; it encompasses the development of self-confidence 

in applying reading within the classroom. 

Fourth Background: International 

The research conducted by Mrs. Raeanna Dee Wertz had several significant objectives. 

Primarily, the study aimed to examine the impact of a specific teaching method, known as 'repeated 

reading,' on the reading fluency of fifth-grade students. Furthermore, the research was particularly 

geared towards students with low socioeconomic status and those who were second language 

learners. These students often encounter unique challenges when it comes to acquiring reading 

skills. Therefore, the study had the explicit goal of addressing the specific needs of these student 



 
 

populations. It sought to bridge the academic disparities among students, focusing on English 

Language Learners (ELLs), by identifying effective strategies to enhance their reading proficiency. 

This research was conducted within the broader educational context, as mentioned in the document, 

considering initiatives such as 'No Child Left Behind,' which underscored schools' need to 

demonstrate improvements in student achievement, including reading proficiency. 

In addition to its primary objective of improving reading fluency, the study delved into the 

potential impact of repeated reading on students' self-efficacy. Self-efficacy denotes an individual's 

belief in their capability to attain specific goals. Fostering a sense of self-efficacy can yield positive 

outcomes, such as heightened motivation and increased engagement in reading activities. 

Ultimately, this research aspired to contribute valuable insight into educational practices 

and pedagogy by evaluating the efficacy of repeated reading as a strategy for building reading 

fluency, particularly among ELLs and students from disadvantaged backgrounds. In sum, the study 

was an endeavor to address educational challenges, elevate reading proficiency, and enhance the 

academic journey of fifth-grade students, particularly those grappling with additional obstacles. It 

also aimed to offer pertinent guidance to educators and policymakers in education. 

Fifth Background: Historical 

The research conducted by J. Hansen describes short stories as concise fictional prose 

narratives that are shorter and briefer than a novel, including not only a small group of settings but 

also characters. He also states that this literary form promotes basic features in its settings, 

providing a concise narrative style, and often needs more complex plots. Also, he describes that 

despite their brevity, they are evaluated based on their capacity to offer a complete and satisfying 

portrayal of their characters and their performance.  



 
 

In his research, he also states that while short stories are primarily associated with modern 

literature, it is important to note that short prose fiction has existed for centuries, predating the 19th 

century's definition of the genre. Various brief narratives have been enjoyed throughout history, 

including anecdotes, allegorical romances, moralizing fairy tales, myths, and condensed historical 

legends. While these early forms do not precisely align with the modern concept of a short story, 

they form a significant part of the literary landscape from which the contemporary short story 

emerged. 

On the other hand, another similar research by Prospect that relates the origins of the true 

modern short story can be traced back to America, considering Nathaniel Hawthorne's publication 

of "Twice-Told Tales" in 1837 as a significant beginning. When Edgar Allan Poe discovered 

Hawthorne's writings, he was among the first to carefully study the differences between a short 

story and a novel. He described a short story as a tale you can easily finish reading in one sitting. 

1.5 Scope 

During this investigation, several goals must be accomplished. For instance: 

1.   To identify some of the reasons behind students' self-perceived struggles when reading 

aloud, such as difficulties with fluency arising from unfamiliar vocabulary 

pronunciation or challenges with proper pause placement at punctuation marks like 

periods and commas. Then, they should conduct a pre-test to evaluate their reading skill. 

At the end of the research, after continuous practice, a post-test can be applied to assess 

the effectiveness of these implementations. 



 
 

2.   It is aimed to facilitate interactive activities that encourage students to work together in 

groups, fostering a sense of commitment and responsibility. It is understood that 

mistakes can be valuable opportunities for learning and improvement, so there will be 

occasions when students will receive constructive feedback to help them enhance their 

skills. 

3.   Another goal is to ensure that, little by little, the student turns reading into a hobby, 

finding readings that awaken the hidden flame of they may not be aware of. 

Accomplishing this entails offering a variety of readings where they feel free to choose 

the ones that catch their attention the most. 

4.   It is also a goal to gather valuable insights directly from the student through surveys, 

enabling them to assess the extent to which short stories can contribute to their gradual 

improvement in fluency and pronunciation. 

5.   Finally, another goal is to collect crucial information so that everyone looking for a 

similar topic can analyze the cases and find out how effective their application could 

be. 

 

 

 

 

 



 
 

Chapter II  

Theoretical Framework 

The present research is aimed at the fifth-grade student population during the first quarter 

of the 2024 academic year at Escuela Patio de Agua in Vázquez de Coronado. Among the students 

are 3 females and 5 males, totaling 8 students aged between 10 and 11 years. This school is located 

in Vázquez de Coronado, in the province of San José. 

The main objective of this research is to analyze the use of short readings as a strategy for 

improving pronunciation and fluency in students to encourage reading practice. This strategy 

focuses on crucial aspects such as proper language pronunciation and promoting a liking for 

reading. The goal is to create a playful and creative interaction with texts for the students, thus 

generating an educational environment that promotes their active and meaningful participation in 

language classes' teaching and learning process. This way, teaching methodologies for life are 

developed. 

By implementing this research in the context of "Escuela Vázquez de Coronado," the aim 

is not only to improve the reading skills of the student population but also to foster a genuine love 

for reading in various spaces. This initiative focuses not only on the academic aspect but also on 

the personal development of each student, promoting vital skills, such as autonomy, empathy, 

creativity, and self-confidence through reading, considering the age of the population. 

In summary, this study aims to enhance the reading level of eighth-grade students and enrich 

their educational experience by providing them with valuable tools for intellectual and emotional 

growth. In doing so, it is expected to significantly contribute to the educational process of students, 



 
 

preparing them to face the challenges of the contemporary world with a solid foundation of reading 

skills and an enduring love for learning. 

2.1 The Reading Skill 

2.1.1 Its definition 

This research work shows the importance of reading skills in learning the English language. 

Exploring the diversity of reading and analyzing the development of this skill over time, it is 

recognized as a fundamental pillar in education. Bojovic defines this skill as "A reading skill is a 

cognitive ability a person can use when interacting with the written text" (p.1). The author's 

contribution emphasizes the cognitive nature of the reading skill, showing that it involves decoding 

written words on a page and a broader mental process of reader analysis that includes text 

comprehension, interpretation, and contextualization. 

All these cognitive skills are in play when someone is reading productively. This active 

interaction between the reader and the story makes it unique and relevant, requiring various 

cognitive abilities in the student body. 

Focusing on the academic context, the importance of developing reading skills in students 

in this century provides them with the ability to understand, analyze, and be critical thinkers and 

acquire a broad range of vocabulary and fluency in applying the language. Reading is considered 

an integral activity that includes this interaction with what is being read and its comprehension. To 

understand a text, it takes time and appropriate resources. Balancing reading skills and language 

proficiency when teaching English reading with the established objectives is essential. The 

adoption of reading strategies and techniques in the classroom, which are crucial for effectively 



 
 

interacting with authentic English texts, is successful through the analysis of various factors, such 

as the type of training students have received in previous years, at home, as well as the time they 

have studied English, skills, duration, and methodological strategies used in class. 

2.1.2 Techniques of readings (intensive reading and speed reading) 

2.1.2.1 Intensive reading 

Intensive reading means reading to understand a text deeply and going even further to 

understand a text better. Besides, when students engage their brains using intensive readings, they 

should have their goals already stated, for example, identifying how a sentence can be linked. 

It needs focus and attention to comprehend what the text is all about. For students, it is a 

good way to understand texts better, improve how well they read, and feel more confident in their 

reading, making this a complete exercise to enhance their knowledge and skills. If a student 

struggles with reading, considering it tough, intensive reading is useful to boost their skills and 

self-assurance. One top way to better understand what is in a text is to practice intensive reading. 

It helps you remember what you read and can improve your writing skills. According to Nafa, he 

cites another author explaining what intensive reading is: 

Brown (1989) points out that intensive reading (narrow or zoom-in reading) is a 

close classroom-paced activity where about 500 words are usually chosen for 

understanding the literal meaning, grammatical relations, discourse markers 

(connectors), lexical items, and other surface syntax details. Intensive reading also 

aims to enable readers to understand the author's tone and figurative language, 

identify the core vocabulary, and master word attack skills through the word 



 
 

families and splashes, in addition to the rhetoric and implications of the text. 

Consequently, intensive reading aims to develop language mastery and 

understanding of the integrated work's vocabulary and grammar.  

This is why intensive reading not only develops students' language skills but also 

contributes significantly to their personal and cognitive development, exposing them to various 

words and phrases in diverse contexts that broaden their vocabulary and reinforce their 

development of reading, writing, and speaking skills in English classes.  

As mentioned earlier, reading is a complex and deliberate activity involving interaction, 

comprehension, and flexibility, requiring a dedication of time and resources. Reading 

comprehension refers to giving meaning to what is read in the text. Theoretical aspects are 

analyzed, leading to what is mentioned, such as the importance of recognizing reading skills and 

methods. There is another research by Tibinko (2018) who defines intensive reading as:  

Intensive reading is a reading for detailed information. This type foresees 

maximum comprehension and exact understanding of all information and critical 

analysis of it. It is thoughtful and slow reading, which means purposeful analysis 

of content with the support of the language and logical connections of the text. 

Here, students can reread material several times. In this reading, the main object is 

information, not the language material. After reading, students need to retell, 

discuss, and use the following material. The speed is fifty – sixty words at one 

minute. Students should understand one hundred percent. For this type, teachers 

use interesting texts that have cognitive value for students. (650) 



 
 

In line with what the author has expressed, it is important to recognize intensive reading as 

a highly beneficial technique that encourages students to engage in more comprehensive reading, 

emphasizing the importance of details, thus broadening their cognitive horizons in the learning 

process. Through this method, it becomes possible to identify even the students' cognitive abilities 

and how they can analyze and comprehend texts. 

2.1.2.2 Speed Reading 

Speed reading is a skill that involves the brain and eye muscles working together efficiently 

to read quickly. Our brains naturally prefer visual processing. Speed reading boosts the speed at 

which a student can read without making it harder to understand or remember the information. The 

good things about speed reading are that it helps with work, studying, having fun, and learning. 

Durukan (2020) approaches its use with a unique perspective: "Today, the most frequently used 

language skill in reaching rapidly developing information is reading. Obtaining the information 

that is rapidly increasing day to day requires the speed of reading and the level of comprehension 

to increase as well" (p.185). 

Based on the information above, it is crucial to recognize speed reading as a valuable skill 

in today's context, where the volume of daily content and information consumption is high. 

Therefore, within the context of this research on short stories, the use of speed reading as a 

technique can play a vital role in various aspects of language teaching. 

Through rapid reading, students can review much material relatively quickly, enhancing 

their fluency and vocabulary, which is essential for gathering information from various sources and 

preferences. They can explore a vast world of readings across different genres, allowing for a more 

comprehensive understanding that significantly benefits their teaching and learning process. 



 
 

Furthermore, by rapidly reading short stories, the student population can evaluate various academic 

perspectives, which provides them with a critical outlook on the world around them, as seen 

through their readings. 

2.2 Principles of Short Readings 

2.2.1 Its history 

The skill of reading has played a crucial role throughout human history, and if one delves 

into the question of 'why? It becomes evident that this importance arises from the fact that humans 

predominantly acquire information through reading. This includes a wide array of mediums, such 

as labels, letters, signs, advertisements, and various other written forms of communication. Reading 

not only streamlines the transmission of knowledge but also empowers individuals to grasp and 

engage with their surroundings. It is a fundamental tool for education and communication, serving 

to disseminate information and foster deeper connections between people and the content they 

come across.  

The short story was traditionally shared through oral traditions. However, it was not until 

the 19th century, with the rise of middle-class literacy in the West and the introduction of 

magazines and periodicals to meet the reading public's demands, that a formal publishing platform 

for short fiction ranging from five to fifty pages came into existence. 

Also, short stories and brief narratives have been around in various forms for centuries, 

demonstrating the enduring nature of this literary art. The roots of this storytelling tradition can be 

traced to timeless classics like Scheherazade's tales, Boccaccio's Decameron, and Chaucer's 



 
 

Canterbury Tales. These narratives also found their place in subplots within plays, novels, satires, 

pamphlets, sagas, essays, and biblical stories. 

In the early to mid-19th century, writers such as Hawthorne, Poe, and Turgenev 

demonstrated their ability to craft classic and timeless short stories that captured the imagination 

of readers. Their success in creating enduring narratives from the outset suggests that the potential 

for such storytelling has always been latent in the human imagination. 

While it is often claimed that the origins of modern short stories can be traced back to the 

mid-19th century, the true beginnings of the genre, especially in America, can be attributed to 

Nathaniel Hawthorne. His publication of 'Twice-Told Tales' in 1837 marked a significant turning 

point, cementing the foundation for developing modern short stories. 

2.2.2 What are short readings? 

A short story is a tiny tale, keeping things short and sweet. It zooms in on a crucial moment 

or event, usually featuring just a handful of characters. What is fascinating is that short stories are 

all about being concise, using a simple setting, and straightforward storytelling. People get to know 

the characters through what they do and how they interact, even though they might need to learn 

their complete background. Sometimes, a short story is not about telling a whole story; it is more 

about creating a specific mood or atmosphere. 

When people think about it, short stories have their unique charm. Since they are super 

short, they focus on one main theme, one central plot, and just a few key characters, making them 

different from novels that can have lots of plots, themes, and major characters. It is a versatile way 



 
 

of storytelling, always evolving. Interestingly, short stories let the author share their thoughts and 

experiences, giving us insights into life and the wild world of human imagination. 

Besides, short stories are more than just fun to read and talk about; they are like mental 

workouts. They are made to entertain, broaden our understanding of the world, and exercise our 

vocabulary well. 

An individual's progress in the initial stages, from beginner to intermediate levels, is often 

swift, typically spanning a period of 2 to 3 years. However, upon reaching the intermediate to 

advanced level, it is observed that this transition takes more than four years. This can be attributed 

to lower proficiency levels requiring simpler vocabulary and sentence structures. These levels 

predominantly involve highly contextual language situations characterized by familiarity, 

repetition, and reliance on non-linguistic cues such as gestures and intonation. 

Hence, educators must exercise caution when selecting reading materials for students, 

especially when introducing short readings. It is essential to align the reading choices with the 

student's interests to ensure they grasp the content and relish the reading experience. This is because 

fostering genuine interest significantly enhances their comprehension and enjoyment of the 

material. 

2.2.3 They are used for:  

Short stories are a powerful tool to enhance the allure of reading, bolster reading comprehension 

skills, impart cultural awareness, instill moral values, offer effective teaching resources for 

students, and revive prior knowledge. Abu Zahra and Farrah (2014) state that using short stories in 

the ESL classroom exposes students to distinctive educational, intellectual, cultural, and linguistic 

opportunities. 



 
 

Reading is undeniably one of the fundamental skills students must master, integral to their 

learning process. Interacting with reading material requires the reader to direct their attention, 

fusing previously acquired knowledge and skills to decipher the author's message. It is a complex 

cognitive process in which the reader perfectly interweaves textual information with prior 

knowledge and abilities to reconstruct the meaning intended by the author. 

2.2.4 Applications that can be done by implementing readings in the learning stage  

Reading is a more active process than people might realize. Teachers in language 

classrooms employ various techniques to make reading interactive and meaningful, encouraging 

students to engage actively. To illustrate, the KWL technique asks students what they know, want 

to learn, and have learned after reading. This approach can spark enthusiasm for the entire text. 

Teachers typically break reading down into three vital phases: pre-reading, during-reading, and 

post-reading. Each phase plays a crucial role in effective reading. Although some may 

underestimate the importance of reading compared to grammar or writing, it is a skill that requires 

careful teaching and could be more complex. 

First, "pre-reading", often called the warm-up before reading, is basically the initial step 

teachers use to prepare students for a text. In essence, students need to know little about what they 

will encounter. Its main purpose is to familiarize students with the text, offer some background 

information, and activate their existing knowledge about the subject. The goal is to provoke their 

interest and get them thinking about what is inside the text. During this phase, students may identify 

the essential elements of the story or essay, such as its central theme or primary argument. Common 

pre-reading activities involve discussing the author or text type, background information, 



 
 

examining illustrations and titles, and quickly surveying the text's structure, vocabulary students 

will find within texts and main points. 

Then, "during reading," also called "while reading," activities are about helping students 

become better readers. These exercises teach them reading tricks, boost their language skills, and 

help them understand tough parts of a text. However, there are challenges for teachers: some 

students are different; they learn in different ways, and teachers cannot assume students will 

understand if a strategy is applied to all, so they need different tricks. Still, teachers can figure out 

these helpful tricks, explain which ones each student needs to work on and provide practical 

exercises like 'guided reading' sheets. These exercises include figuring out word meanings from 

context or word formation, understanding sentence structure, finding specific information, and 

learning how to use a dictionary effectively. 

Eventually, post-reading activities follow reading and serve two purposes: they check 

comprehension and encourage deeper analysis when necessary. Real-world reading aims to 

understand the author's perspective and integrate new information, so foreign language reading 

should go beyond mere comprehension exercises. Different strategies are needed for different text 

types; scanning works for ads, while predicting and tracking cohesion are useful for short stories. 

Besides, group discussions after reading can help students focus on what they did not understand, 

so it will lead them to explore the reading as a group, digging into deep analysis and, as a result, 

giving a better understanding. 

 

2.3 Listening skill 



 
 

2.3.1 Its definition 

The ability to listen involves understanding and correctly interpreting messages in 

communication. It is a crucial part of effective communication because, with good listening, people 

can easily understand each other. This can lead to communication problems and frustrate the person 

sending the message. According to the members of the International Listening Association (ILA), 

the following definition Listening is "the process of receiving, constructing meaning from, and 

responding to spoken and nonverbal messages." p.10. 

Listening is not just about hearing the words; it is about paying attention to how the message 

is delivered, including the language, tone, and non-verbal cues like body language. To be a good 

listener, a student needs to be able to pick up on both the spoken and unspoken parts of the message, 

it could also be called "making inferences'', this means that there could be a message that is not 

said directly by the speaker during a conversation, so the person who receives the message has to 

guess what the other person meant just by getting a few parts of it. For example, if someone is 

telling a person that a relative is in a hospital and that his motorcycle was shattered, the person who 

received the message could assume that the motorcyclist suffered an accident, which is why he is 

in the hospital. 

It is important to note that listening is not a passive activity. A student should be as actively 

engaged in the process as the speaker. This active kind of listening is often called "active listening." 

2.3.2 Fluency in reading  

Reading fluency encompasses much more than reading words on a page; it is about rapidly 

and effectively comprehending, developing, and connecting ideas. This skill of extracting 



 
 

information promptly and precisely within the context of the English language stands as a vital 

pillar, enriching language proficiency through the virtues it demands. 

This acquisition or developmental process in terms of fluency does not just grant students 

access to a wealth of knowledge. It contributes significantly to their vocabulary, written expression, 

and self-assured communication abilities. Fluency in reading in a second language is essential in 

an academic context and for their participation in various aspects of daily life. 

Fluency has become a recurring theme in modern classrooms when learning a new 

language, particularly English as a foreign language. This contemplation has fostered the notion of 

an essential expectation and skill for those aiming to excel in mastering a target language. Such 

mastery necessitates time and effort, making fluency an indispensable benchmark for 

demonstrating genuine English language proficiency. Consequently, this section delves into the 

intricacies and expectations surrounding fluency in the learning process. 

In the process of learning English as a foreign language, it has frequently occurred in the 

minds and thoughts of both teachers and students recently. In other words, fluency is an 

expectation for anyone who wishes to be competent in a target language they have spent 

their time and effort acquiring. (p.15) 

To sum up, any person who wants to improve their fluency must know it takes time to get 

this skill. Since this is a long process, they must fail to learn. Every skill is trained; to train it, one 

must dedicate time and find the motivation to achieve it. That is why, in the process of learning a 

new language, it is vital to work on developing skills like this. 

2.3.3 Fluency Components 



 
 

Fluency in reading a text or passage is typically characterized by three key elements: 

precision, pace, and prosody (or expression) incorporation. When children exhibit weak text-

reading fluency, it is often indicated by their tendency to misread numerous words in a passage, 

read the text at a slow rate, or read in a manner that needs more natural flow and appears robotic. 

Within these skills, the three main focuses will be broken down, letting the audience know more 

about them. 

 2.3.3.1 Accuracy 

Accurate reading for a student means correctly pronouncing written words, allowing them 

to understand a word's meaning based on their spoken vocabulary. This skill depends on their 

ability to efficiently decode words and use 'orthographic mapping,' which involves using letter-

sound relationships to blend letters into words. 

2.3.3.2 Rate 

The way a student reads matters because if they read slowly, it is harder to understand. 

Automaticity is when they can read words easily without any effort, and it is like when you see 

someone reading for a long time without getting tired, and it looks natural. Reading words 

automatically is important because it lets the student pay more attention to the text's meaning 

instead of struggling with the words. 

A student does not suddenly start reading fast. For a student learning to read, their speed 

gets better with practice. It is because they get better at remembering words and can read for longer 

without getting tired. 

 



 
 

2.3.3.3 Prosody 

Prosody is the third part of good reading. It is about reading with expression, getting the 

text's rhythm, tone, pitch, pauses, and stresses right. To do this, the student needs to read words 

well and understand how to break the text into meaningful parts. Furthermore, prosody and 

comprehension go hand in hand. Students can read the text with the right tone and pitch if they 

understand it. On the other hand, when they read with prosody, they are more likely to understand 

the text better, remember it, and get what it is about. 

2.3.4 Identify common mistakes  

As mentioned earlier, the ability to read is one of the most important skills. Many people 

learning this language make mistakes when reading due to multiple factors that affect their fluency, 

intonation, or even the correct pronunciation of words. In this case, the teaching person must 

remember that anyone in the learning process will need help, so they must be very attentive to 

identify which factors prevent their learning from gradually improving. Among these, the teacher 

must pay attention to factors such as: 

2.3.4.1 Poor Word Recognition 

Some readers who find reading a challenge have trouble figuring out words. They might 

pause a lot or get stuck when encountering a word they do not know. Some try to figure it out 

independently, while others wait for assistance. To help with this, teachers should give personalized 

lessons using fun and interesting reading materials to keep their students excited about reading. 

 



 
 

2.3.4.2 Mispronunciations 

Sometimes, students need to correct their words when they read out loud. It could be 

because the reading is too hard, or they may not be paying close attention. Regardless, figuring out 

why they are making mistakes is a good idea. If they have not been taught properly, the teacher 

can start teaching them how to break down words, use phonics, and understand context clues. 

Teachers can also help them learn words they should already know and build up their overall 

vocabulary. This could enhance their self-confidence and, at the same time, build their trust with a 

prepared mind when they are about to read aloud. 

2.3.4.3 Vocalization or Lip Movements during Silent Reading 

Vocalization is a term used to describe the habit of readers pronouncing words aloud when 

they are supposed to be reading silently. This practice may present a negative impact on the reading 

process. It slows down the reader and can distract from their understanding of the text. In some 

cases, vocalization occurs because the reader has spent too much time reading aloud or received 

inadequate instruction on reading silently. It is important to address this habit to improve reading 

efficiency and comprehension. 

2.3.4.4 Identifying Words Similar in Spelling 

Some kids have trouble telling words apart when they are spelled a bit differently. They are 

rushing to read fast and must think about the words' meaning. Sometimes, they even reach the end 

of a passage and have to go back to make sense of it. Doing things like practicing sounds and 

learning about words that sound or look the same (homophones and homographs) can help these 

readers improve. 



 
 

2.3.4.5 Substitutions/Insertions 

Sometimes, students might replace by mistake or add information that completely alters the 

meaning of the text. This could be because they must pay more attention to what they have in front 

or read too quickly. To address this, it is helpful to ask open-ended questions (with neither yes or 

no answers) that require them to provide precise words from the text in their responses. This 

approach encourages them to focus on the finer details in the text. 

2.4 Pronunciation in reading  

2.4.1 Its definition 

Pronunciation is a vital part of reading skills; it involves how a person produces the sounds 

of language (in this case, English). It does not refer to the sounds but also to how people say them. 

To be more specific, it is like if someone talks loudly or softly, highly or lowly, and for how long 

they hold each sound, so it depends a lot according to these factors. When a person talks, there are 

three parts to consider: when people make the message, that is called encoding; the message itself, 

and when people understand it, that is called decoding. Pronunciation is the part where people make 

sure the words sound right, and it is also what someone hears and judges when someone talks. 

Farmand, Z., & Pourgharib, B. (2013), in their article "The effect of English songs on English 

learners," mentions that:  

Pronunciation is how we pronounce a word, especially in an accepted or generally 

understood way. The way we speak also conveys something about ourselves to the 

people around us. Learners with good pronunciation are more likely to be 

understood even if they make errors in other areas. Pronunciation also includes 



 
 

attention to the particular sounds of language and aspects of speech beyond the 

individual sounds, such as intonation, stress, rhythm, vowels, consonants, and 

voiced and voiceless sounds. p.841 

This highlights the importance of individuals recognizing that proper pronunciation is 

crucial for ensuring mutual understanding in communication. Some language learners intend to 

convey a question. However, due to their pronunciation or intonation, the person listening might 

have to figure out if the speaker is asking a question or making a statement, which could lead to 

confusion during the conversation. 

2.4.2 Its importance 

Pronunciation is one of the most important parts of speaking. How well someone can 

understand others is significantly influenced by the quality and accuracy of their speech. If 

someone has good pronunciation, this leads to the person communicating appropriately, allowing 

the other one to grasp what is being said. However, mistakes in how that person says things can 

cause big problems in understanding, even more than grammar or vocabulary mistakes. That is 

why teaching pronunciation and how people learn to speak are becoming more important in 

discussions about learning a second language. 

2.4.3 Activities to enhance fluency and pronunciation 

2.4.3.1 Dictation 

One of the methodological strategies that can be employed in the classroom is dictation; it 

is a technique that has been used many times, especially in learning a new language. In the context 

of English lessons, it is a tool that enhances the fluency and pronunciation of students. Ait Hamouda 



 
 

(2016), in his exploratory study on the impact of dictation as a technique on the development of 

student's oral comprehension, mentions that: 

The most important benefit of dictation is its possible ability to encourage students 

to listen and to develop accurate listening. It combines the four skills, improves 

vocabulary, and promotes autonomy. In the same respect, students can correct the 

mistakes made during dictation. Dictation is an effective technique that is used both 

for teaching and learning. Its most important advantages are that dictation can aid 

students in detecting and correcting syntactical mistakes, ensures attentive listening, 

and teaches students by training them to make a distinction between sounds. p.20 

Rescuing what the author expressed, dictation involves active listening; this repetition 

significantly improves students' pronunciation. That is why, within this thesis, the importance of 

auditory learning, listening, and word repetition, as well as their writing and visualization on paper, 

is analyzed and mentioned as a support for students to internalize the sounds of the language, 

providing them with a tool that helps enhance their pronunciation in English classes. 

2.4.3.2 Spelling  

This section emphasizes the importance of using Spelling as a pedagogical strategy that 

supports students' pronunciation, as it reinforces phonetic and oral skills at various educational 

levels. This technique is not only about spelling words but also promotes the development of 

phonetic, auditory, and oral skills in students. Breaking down words into individual sounds teaches 

students to visualize the relationship between letters and sounds, which aids in language 

pronunciation. 



 
 

Furthermore, another aspect that benefits from using this strategy in the classroom is that 

students learn the correct spelling of words, which is intrinsically linked to their pronunciation and 

auditory memory when recalling and reproducing the sounds in the provided words. "A more 

technical-sounding word orthography is often used in more academic works but is generally 

avoided here. Spelling is what ordinary people do every day when writing and what learners do in 

class." (Brown A, 2018). As the author mentions, spelling is something learned from a young age 

and can be developed through academic activities or strategies used in class by teachers. 

Spelling is a fundamental aspect that leads to numerous improvements in pronunciation in 

adolescents when used effectively as a teaching strategy, particularly in the case of the English 

language.  

2.4.3.3 Completing songs  

For this section, the impact of using songs as a pedagogical tool to enhance auditory skills 

and pronunciation is recognized, particularly in the case of students learning the English language. 

This acknowledges that music is a playful, creative, and meaningful resource for students, making 

it appealing and enjoyable for the student population, creating a learning environment that 

facilitates language teaching and learning. Farmand and Behzad (2013), in their article "The Effect 

of English Songs on English Learners Pronunciation," mention that: 

One of the most important difficulties for foreign language learners is dealing with 

unfamiliar and meaningless sounds, which can cause learners' anxieties and 

decrease their motivation. Based on these problems, music and songs can be 

essential tools to increase the learners' motivation and decrease their anxiety. Using 

music and songs could change a mood or create an atmosphere. Besides, using songs 



 
 

or music in English classes may contribute to language acquisition in several 

dimensions. p.840 

Emphasizing what the authors mentioned, getting familiar with the sound of the language 

through music as a resource can improve one's ability to understand it and enhance one's linguistic 

knowledge, including its natural pronunciation. Students often remember song lyrics and melodies 

from the music they enjoy, which helps vocabulary retention and pronunciation. This musical 

memory contributes to a significantly meaningful learning experience. That is why this strategy is 

valuable for improving auditory and pronunciation skills. It further motivates and engages students 

in class, creating a more dynamic classroom environment and effective language acquisition. 

2.5 Teacher's role in the classroom 

2.5.1 A positive model to follow 

In the educational context, the role of the teacher in the classroom is not limited solely to 

providing knowledge or structured academic skills in the basic subjects of the Costa Rican 

educational system. It goes much further. The role of the teaching professional often serves as an 

example for students in terms of their attitude in the classroom, professionalism, listening, and 

attention skills.  

This interpersonal ability impacts their academic performance and their sense of self in the 

space and in the classroom (personal and social development). Therefore, this thesis also critically 

addresses the role of the teacher as a positive role model to follow and their influence in classes. 

In his book "You Gotta Be the Book," Wilhelm, J. D. (2016) highlights the importance of 

connecting with and recognizing students' interests from a humanistic perspective. He advocates 



 
 

for viewing the student as an active participant in their learning process and reminds us not to lose 

sight of the sense of humanity in this profession that requires it so much. 

We are in a human profession, and we need to learn how to listen to one another, 

learn from one another, and name and celebrate one another's successes, learning 

together how to use struggle as a tool toward more conscious competence with the 

complex tasks of reading and learning, as well as demonstrating that learning 

through actual accomplishment. p.21 

The charisma required for a profession like education shows that teachers must be positive 

role models to follow. This profession inspires and motivates the population; enthusiasm, 

commitment, and creativity arouse students' interest. 

For the specific approaches of this thesis, the population envisioned is adolescents, a group 

for whom sparking interest can often be challenging in various subjects. Therefore, emphasizing 

the role of the teacher in an interactive, recursive class that promotes creativity, curiosity, and 

learning new strategies creates a conducive learning environment. 

In a positive classroom atmosphere, meaningful learning is awakened. This space enables 

students to recognize stimuli from teachers, which has an impact on the teacher's influence in the 

classroom, and this is reflected in the self-esteem, confidence, fluency, and development of the 

students regarding their subject. 

A teacher who provides support seeks alternatives, is resourceful, and loves to teach can 

teach their students to overcome challenges, believe in themselves, develop skills, and foster new 



 
 

study habits relevant to the population. Teaching them this can influence their academic 

performance and resilience. 

Teachers can also foster critical thinking and creativity as they serve as role models for their 

students, encouraging them to be part of the class, teaching through various strategies tailored to 

the population, and inviting them to analyze and try new learning methodologies. The teacher 

imparts academic knowledge, nurtures a love for learning, and develops life skills. They convey 

values and ethics demonstrated through their respect, responsibility, and even their way of 

communicating with their students, setting an example for the population, shaping responsible and 

just individuals, fair and critical citizens. 

That is why the role of the teacher as a positive model in the classroom goes beyond 

academic instruction. This profession has the power to stimulate and guide its students in their 

academic and personal growth. The teacher is a part of the holistic development of the students. 

Every student who enters their classes is a person to teach and shape despite their differences and 

needs. 

2.5.2 Motivation to engage students to read  

Reading as a pedagogical mediation strategy is a fundamental skill in the teaching and 

learning process. When the teacher is motivated in class, it generates motivation in their students, 

encouraging them to develop a liking for reading. 

Currently, technology provides many resources from a young age. However, the fact that 

young people are so connected to it can lead to many deficiencies, such as reading skills. By 



 
 

developing this skill, students can improve comprehension, fluency, vocabulary, and even oral and 

written expression in the educational context. 

A teacher who is passionate about what they do, about teaching, about what they will 

present to the class inspires exploration in their subject matter. This intrinsic inspiration between 

teachers and students reinforces the confidence and security that students can have in the 

educational center, in addition to the mediation strategies that the teacher can provide to the group. 

Knowing the likes and interests of a group of students, the breadth of reading, how the 

reading is presented, the images or format used, and understanding their favorite literary genres 

can guide students to develop an interest in this habit. 

The motivation of the teacher is effective in promoting English reading among students. 

Beyond rote knowledge, conveying enthusiasm and a love for reading helps them want to learn 

more about the world of English reading. This is why educational institutions must recognize the 

importance of teacher motivation to achieve success in the development of reading skills. 

 

 

 

 

 

 

 



 
 

Chapter III 

Methodological Framework 

The methodological foundations on which the entire research was built are laid out in the 

following section. This chapter addresses the methods, approaches, data collection techniques, 

sources of information used, and categories analyzed in this research that have been employed to 

carry out this thesis and achieve the set objectives. 

From the validity and reliability of the results obtained, the analysis generates a clear 

structure for the presentation of the following sections. In this sense, this chapter will provide a 

detailed description of the research strategy and its design. 

·        3.1 Research Approach  

The following work proposes a qualitative research approach to obtain a Bachelor's degree 

emphasizing English teaching. The choice to undertake qualitative research is justified by the 

experiential and social nature that this topic addresses, which is named "The Benefits of Using 

Short Readings as a Strategy for the Acquisition of Better Pronunciation Alongside Student´s 

Fluency to Foster the Practice of Reading in Students of 5th-Grade at Escuela Patio de Agua in 

Vázquez de Coronado During the First Quarter, 2024 ". 

In this context, a qualitative approach allows for exploring school students' perceptions, 

experiences, and applications when using short readings to improve their pronunciation with the 

teacher's help. Hence, this approach enables the researcher to gather detailed and meaningful data 

in the context in which they operate through interviews, observations, and surveys to understand 

this population's learning process better. 



 
 

This qualitative research enriches the study by involving the students, capturing their 

perspectives and how they view the use of short stories in the English language. It offers an 

understanding of how they feel about this strategy and how it can be relevant to the educational 

system by interacting with the students and exploring their experiences in secondary education. 

3.2 Research Design 

The "action research" method was initially used for the research design, involving 

experimentation and direct action with the study participants who will be part of various assessment 

instruments. This will provide support for data collection and evaluation of the impact. 

Subsequently, a descriptive method will be employed, focusing on the detailed data analysis 

collected during the "action research" phase. Using both methods allows for contextualizing and 

better understanding the results of the interventions with the population, demonstrating the 

feasibility of the research and its relevance in the field of education. Combining these two methods 

offers an enriched perspective on the situation that was addressed and the relevance of using Short 

Stories as a creative and meaningful mediation strategy. 

When this research is conducted, instruments will facilitate information acquisition that will 

clarify the primary objectives set from the beginning. Since it is mentioned that one of the possible 

reasons for students lacking fluency and good pronunciation is the lack of practice or the 

institution's failure to implement readings from an early age, a survey with questions related to how 

often short stories are used as practice or whether teachers in institutions apply them to promote 

reading will be conducted. Additionally, the researcher intends to conduct a pre-test to document 

students' results when reading short texts. After implementing practices that aid improvement, a 



 
 

post-test will be conducted to analyze how much they have improved since the proposed strategies 

were applied.  

3.3 Information Sources 

In the context of this thesis, it is essential to understand the different sources of information 

used to support the research. First and foremost, primary sources were employed, particularly 

specialized books on the subject and various factors explained in Chapter II, such as the necessary 

skills for properly implementing short stories in secondary education. 

These books provided first-hand information and played a crucial role in constructing the 

central argument. One such book by Wilhelm, J. D. (2016), 'You Gotta Be the Book: Teaching 

Engaged and Reflective Reading with Adolescents,' stood out in this research. With its content 

directed at teaching staff, it addressed charisma and projection in teaching, the teacher's role, and 

the promotion of motivation that reflects the teaching profession, which was vital for this work. 

Additionally, secondary sources were used, including academic journals, theses, reports, 

and websites. These secondary sources expanded the analysis and provided insights into current 

topics relevant to this thesis. The combination of primary and secondary sources strengthened the 

development of this work, offering a comprehensive and up-to-date perspective on the current state 

of general education and, more specifically, on the teaching of English. 

3.4 Analysis Categories 

From this qualitative approach, the following content analysis categories for the objectives 

of this thesis are defined. Based on the previous research conducted, three main categories are 

identified: 



 
 

Short Stories: These are short written texts or brief stories designed for students to read and 

understand within a short period. These readings may include short paragraphs, excerpts from 

books, articles, or other written material, including graphical images that enhance reading 

enjoyment. These short stories represent a significant methodological strategy in English language 

teaching, as they allow students to practice reading comprehension and strengthen skills such as 

vocabulary acquisition, fluency, and language pronunciation. 

Fluency: Individuals can communicate in various languages easily and clearly. This 

encompasses the ability to speak and engage in coherent and trouble-free conversations using the 

language (in this case, English). Given its pedagogical relevance, fluency in English language 

teaching is recognized, as it promotes students' confidence in expressing themselves. 

Pronunciation refers to the way sounds are articulated and produced, in this case, in English. 

It also includes the correct pronunciation of letters and their phonemes, allowing for expanding 

vocabulary. Improving pronunciation in English class fosters positive communication skills and is 

vital.  

3.5 Data Collection Instruments 

3.5.1 Survey 

The first measuring instrument is a survey with 10 closed-ended questions. It will be carried 

out physically, and students will be able to do it with the person that is in charge. It is crucial to 

mention that this survey is the primary tool for evaluating students' understanding of using short 

readings to enhance fluency and pronunciation in English. 

 

 



 
 

3.5.2 Pre-stage (Diagnostic reading) 

The second measurable instrument is to apply a diagnostic reading (pre-stage) in which the 

student is presented with a short physical reading that contains drawings so that the student can get 

familiar with what they are reading. The story presents common vocabulary they can easily 

identify, and even more when pictures are attached next to each paragraph. Therefore, the person 

in charge will assess his students individually with a physical assessment rubric containing 

different aspects to evaluate, such as Pronunciation, Fluency, Expression/Tone, Phrasing and Pauses, 

and Self-Confidence. 

3.5.3 Rehearsal Readings  

The third measurement tool involves presenting one short story. This story is crafted with 

a similar structure, printed, and ready to be assigned to students for reading. This reading aims to 

acquaint students with words and sentences containing synonyms and sometimes identical words 

to enhance their pronunciation skills. Explaining the correct pronunciation of words to students is 

crucial whenever they make a mistake. Equally important is guiding them on pauses, intonations, 

and expressions required for accurate reading. 

3.5.4 Post-test (final assessment reading) 

This is the final activity for the students. It involves a different kind of reading than before, 

but it still follows the same familiar format. The students will be given a story to read, and the goal 

is to assess their progress using a rubric. The rubric, functioning like a checklist, will be used to 

see if there are improvements after discussing the important tips for reading stories or any text they 

come across. It will include observations on Pronunciation, Fluency, Expression/Tone, Phrasing 

and Pauses, and Self-Confidence. The aim is for improvement as they work through this activity. 



 
 

3.6 Collection data process and data analysis 

This research aims to collect information over three days, during which the researcher will 

use the first day to observe the group and apply two measurement instruments: the survey and the 

diagnostic reading (pretest). 

The survey will be administered to the students in a physical way to assess their knowledge 

of the short readings and their application during the learning process. Subsequently, physical 

readings will be used to evaluate how well students understand when reading short segments, 

analyzing whether they can pronounce, intonate, pause at punctuation points, and read fluently. 

The researcher will inform the group that the work will be carried out in randomly assigned pairs. 

Once the pairs are formed, the researcher will call each group to approach the table, where they 

will each have a short reading (the same reading) and will be explained that they will have to read 

the assigned segments. As they start, the researcher will individually assess them with a rubric, 

informing them of their improvements for the next time. 

During the second day, the researcher will administer another different reading related to 

the previous one. Students will be taught how to read when encountering punctuation points when 

we have a verb or a noun and how their pronunciation may vary (this will be explained with a list 

of examples to clarify these topics). Once this brief explanation is given, the students will be called 

again as a group (in pairs) and given the other reading. Again, the researcher will provide 

recommendations once the students have started. After the group has presented, the researcher will 

give them time to repeat the same reading but already apply the given recommendations and 

observe how much they improved the second time. This will be applied to each pair that presents. 



 
 

Finally, on the third day, the culminating activity will involve a final reading session. 

Students will follow the established routine, with the post-test reading serving as a comprehensive 

evaluation of their progress. This final reading will specifically measure the extent of improvement 

students achieve after receiving targeted guidance on pronunciation and fluency when engaging 

with short texts. The aim is to assess individual growth and inform future strategies for refining 

reading skills. 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

Chapter IV 

Data Analysis 

In this current chapter, a meticulous exploration is undertaken regarding the interpretation 

and analysis of the results derived from the application and evaluation process of using short 

readings among fifth-grade students at Escuela Patio de Agua, located in Vázquez de Coronado. 

This analysis stands as an exercise of scrutiny to identify and analyze students' pronunciation and 

fluency skills, particularly in the context of English reading practice. The ultimate goal of this 

rigorous assessment is to provide a detailed insight into how the use of short readings promotes the 

development of students' reading skills, integrating into the educational curriculum. 

This comprehensive analysis not only aims to assess the proposed intervention's 

effectiveness but also provides valuable recommendations for the continuous improvement of 

educational practices in English language teaching. Inspired by the words of Catalina, M., who, 

citing Miles and Huberman (2014), states that "Qualitative data analysis is an activity that involves 

reflections, transformations, and checks, in order to obtain relevant meaning for the research 

problem under study," focusing this data analysis from a qualitative perspective to synthesize the 

information obtained. 

 4.1 Analysis and Interpretation of the Results 

This section of analysis and interpretation of the results obtained from various instruments 

applied during the first quarter of 2024 at Escuela Patio de Agua in Vázquez de Coronado 

highlights the correlation between the use of short readings as a strategy and the improvement in 

pronunciation and fluency among fifth-grade students. Therefore, this chapter details the various 

categories and factors that influenced the information-gathering process in diverse ways and the 



 
 

validity of the results. The collected data reveals the authenticity of the instrument application and 

its significance in obtaining, from this pedagogical approach, evidence of the existing impact on 

the development of specific language skills. 

The analysis and interpretation of results go beyond presenting tables, graphs, images, etc., 

allowing the researcher to make sense of the results, draw relevant conclusions, and contribute to 

the existing body of knowledge in their field of study. This critical analysis offers a more 

comprehensive and nuanced perspective, contributing to a broader understanding of research. As 

mentioned by Willig, C. (2014): 

Interpretation is the challenge at the heart of qualitative research. We need 

interpretation to make sense of our data. As qualitative researchers, we aim to find 

out more about people's experiences, thoughts, feelings, and social practices. To 

achieve this aim, we need to ask questions about their meaning and significance; we 

need to make connections between different components and aspects of the data in 

order to increase our understanding. In other words, we need to make the data 

meaningful through interpretation. 

About what the author has presented, it is important to acknowledge that data interpretation 

serves as a bridging element for researchers, enabling the evaluation and validation of the 

hypotheses posited in the study. The results of data analyses can either support or refute the research 

objectives, thereby contributing to the credibility and robustness of the work. This component is 

crucial and significant as it allows for the contextualization of results within the theoretical 

framework of the research topic. Furthermore, it aids in explaining why certain results were 



 
 

obtained and how they relate to existing theories or the researcher's expectations in applying their 

instruments. 

4.1.1 Observation. 

Observation is a valuable instrument that, through its application, provides an inherent capacity 

and spontaneous quality manifested in individuals, enabling the observation and analysis of peers' 

actions and attitudes. It is designed for the measurement and evaluation of various situations. In 

addition to its instrumental function, observation is intrinsically linked to the capacity for 

perception and analysis developed in specific contexts and applied in a relevant manner to the 

research goals and specific plans. This process, therefore, becomes an integral element that can 

subsequently constitute the central object of study in the chosen research field. Observation stands 

out as one of the most fundamental research methods in the social sciences, simultaneously 

revealing itself as one of the most complex, as mentioned by Ciesielska, M., Boström, K. W., & 

Öhlander, M. (2018): 

Observation is also one of the most important research methods in social sciences 

and, at the same time, one of the most complex. It may be the main method in the 

project or one of several complementary qualitative methods. As a scientific 

method, it has to be carried out systematically, with a focus on specific research 

questions. Therefore, we start with a practical guide on clarifying research 

objectives, accessing the research field, selecting subjects, observer's roles, and tips 

on documenting the data collected. 



 
 

In conclusion, observation is essential, especially in the social sciences, as it is a key 

component in qualitative methods. Observation serves as a tool that enables a deeper exploration 

and understanding of the world around us and the population participating in the research. 

4.1.2 Evaluation rubric 

The rubric is presented as a comprehensive tool for measurement and evaluation, 

showcasing various categories and items related to the field and subject of study. This method 

collects and synthesizes the obtained information for a panoramic view of the research. All 

collected information undergoes analysis processes to verify its accuracy, allowing the researcher 

to provide a structured and specific framework that facilitates assessment and the attainment of 

results in the research. Allen, D., & Tanner, K. (2006), while collecting different definitions, 

mention that "Although definitions for the word 'rubric' abound, we use the word to denote a type 

of matrix that provides scaled levels of achievement or understanding for a set of criteria or 

dimensions of quality for a given type of performance." 

In summary, the assessment rubric is a matrix that provides these levels of achievement and 

understanding based on specific objectives related to performance in various areas. In this way, the 

rubric offers a framework for evaluating performance and establishes a clear and objective 

framework for measuring quality and understanding the research's goals. Therefore, it serves as 

support for the researcher in the process of analysis and data collection. 

4.1.3 Questionnaire. 

A questionnaire is presented as an organized set of questions arranged in a structured 

manner, addressing specific topics that need to be elaborated upon. Its primary purpose lies in 

collecting information for subsequent interpretation and analysis. McLeod, S. (2018) defines it as: 



 
 

A questionnaire is a research instrument consisting of a series of questions for the 

purpose of gathering information from respondents. Questionnaires are written 

interviews. They can be carried out face to face, by telephone, computer, or post. 

Questionnaires provide a relatively cheap, quick, and efficient way of obtaining 

information from a large sample of people. 

In connection with what the author mentioned, questionnaires allow understanding and 

analyzing various perspectives on the topic to be investigated. They are research instruments and 

act as discreet observers, contributing to the investigative process and adding greater validity and 

relevance to the sought-after information. Strengthening the previously stated, Taherdoost, H. 

(2022) emphasizes the questionnaire as a fundamental tool. Its structure and nature facilitate a more 

meaningful analysis. 

As the heart of the survey, a questionnaire is based on a set of questions to gather 

data from respondents. Questions are the translated form of what researchers need 

for their study, and they can be addressed using the respondents' answers. A 

questionnaire, as the main and the most dominant way of collecting primary and 

quantitative data, makes the data collection process. 

In this way, the questionnaire is acknowledged as a valuable tool in research, enabling 

efficient, subtle, and qualitative data acquisition. It provides a solid foundation for analyzing and 

interpreting information and results in the research process. 

4.1.4 Interview.  

The interview plays a crucial role as an integral part of the instruments used in research. Its 

function is extracting first-hand information, which involves obtaining verifiable data and its 



 
 

objectives. This method is carried out through direct interaction with individuals who are part of 

the area or subject of the research in question. The interview is an effective means to ensure the 

quality and authenticity of the collected information. Barrett, D., & Twycross, A. (2018) reinforce 

this in their research: Data collection in qualitative research: 

Collecting data through interviews with participants is a characteristic of many 

qualitative studies. Interviews give the most direct approach to gathering detailed 

and rich data regarding a particular phenomenon. The type of interview used to 

collect data can be tailored to the research question, the participants' characteristics, 

and the researcher's preferred approach. Interviews are most often carried out face-

to-face, though telephone interviews to overcome geographical barriers to 

participant recruitment is becoming more prevalent. 

Reiterating what the authors have stated, using interviews as a data collection method is a 

distinctive feature in numerous qualitative studies. Interviews provide a direct approach to 

obtaining detailed data and reinforce and validate the active participation of the participants in the 

research. In this context, dialogue enables skills such as speaking and listening; therefore, it is an 

invaluable tool for the researcher. Powney, J., & Watts, M. (2018). 

Interviews, necessarily, of course, involve people talking and listening to people. 

People are delightfully varied in their abilities and willingness to talk or listen, to 

provide accurate information, and to abide by what they have previously said or 

thought said they thought, or thought they said. The research interview is a very 

particular kind of data collection method and deserves due caution and expertise in 

use.  



 
 

4.2.1 Table N°1. Diagnostic Rubric - PRE- Test  

Criteria Excellent Good Satisfactory Needs Improvement Total 

Pronunciation RV ABV RV ABV RV ABV RV ABV RV ABV 

0% 0 12% 1 63% 5 25% 2 100 8 

Note: Taken from the diagnostic evaluation rubric 

RV: Reasonable Value – ABV: Absolute Value  

 

 Figure 1. Evaluation of pronunciation in the diagnostic test carried out with the participant population derived 

from the evaluation rubric. 

The results obtained in creating Table 1 addressed the assessment of English pronunciation 

through a diagnostic applied to fifth-grade students via brief readings. This synthesis reveals a 

diverse panorama regarding levels of proficiency in pronunciation. The findings indicate that 25% 



 
 

of the identified students need improvement in their skills in this area, highlighting specific areas 

of development identified during the diagnostic process. This discovery underscores the 

importance of addressing these deficiencies with personalized pedagogical interventions carried 

out on other days. 

In contrast, 65% of the students exhibit satisfactory pronunciation, suggesting an acceptable 

level of competence overall and emphasizing the argument that it is essential to continue 

monitoring their progress and providing ongoing support to ensure constant development, yielding 

results from the visits that will be conducted. The 12% represents students who demonstrate good 

pronunciation, indicating outstanding performance compared to the group's average. 

As observed in the presented table, no student was recorded with an excellent pronunciation 

rating. This information could point out specific areas of focus for developing skills in future 

pedagogical interventions, with the possibility of using reading and brief readings as a strategy for 

pedagogical mediation. 

 

 

 

 

 

 

 

 

 

 



 
 

4.2.2 Table N°2 . Diagnostic Rubric  

Criteria Excellent Good Satisfactory Needs Improvement Total 

Fluency  RV ABV RV ABV RV ABV RV ABV RV ABV 

0% 0 25% 2 62% 5 13% 1 100 8 

Note: Taken from the diagnostic evaluation rubric 

RV: Reasonable Value – ABV: Absolute Value 

 

 

 Figure 2: Fluency evaluation in the diagnostic test carried out with the participant population derived from the 

evaluation rubric. 

 

Delving into the comprehensive analysis of the data obtained from Table 2, designed to 

assess English fluency through a diagnostic applied to the fifth-grade participant population using 

short readings, provides more detailed and enriching perspectives. The 13% of students identified 

in the "needs improvement" category reveal specific areas of fluency that require targeted attention, 



 
 

suggesting the possibility of designing specific pedagogical strategies to address these particular 

deficiencies. 

On the other hand, 62% demonstrate satisfactory fluency, but at the same time, there is an 

expectation to create opportunities for continuous improvement through the use of short readings 

as a teaching strategy and mediation for a second language. Above the average, 25% of students 

exhibit good fluency. 

Under the collected data, there is a notable absence of excellent fluency, with 0%, drawing 

attention and making the process of providing specific strategies to cultivate better levels of English 

in schools even more relevant. 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

4.2.3 Table N°3 . Diagnostic Rubric  

Criteria Excellent Good Satisfactory Needs 

Improvement 

Total 

Expression 

tone 

RV ABV RV ABV RV ABV RV ABV RV ABV 

0% 0 12% 1 38% 3 50% 4 100 8 

Note: Taken from the diagnostic evaluation rubric 

RV: Reasonable Value – ABV: Absolute Value 

 

  

Figure 3: Evaluation of expression and tone in the diagnostic test carried out with the participant population derived 

from the evaluation rubric. 

For the next table, the evaluation focuses on expression and tone in English through an 

assessment conducted on fifth-grade students. The data reveal valuable results, indicating that half 

of the student body, 50%, requires improvements in their expression and tone when facing different 

scenarios that demand a particular mode of reading, conveying emotion and a sense of what is 



 
 

being expressed based on the reading. This highlights the need for pedagogical intervention focused 

on their communication skills. 

38% of students exhibit good expression and satisfactory tone, indicating an acceptable 

level of competence in oral expression. On the other hand, data collection recognizes that only 12% 

have reached a level considered as good in expression and tone. These findings underscore the 

presence of a challenge in oral expression within the participant population. The remaining 0% 

represents students who have reached excellence in expression and tone. These results not only 

identify areas for improvement but also offer valuable insights for implementing the mediation 

strategy employed in this research. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

4.2.4 Table N°4 . Diagnostic Rubric  

Criteria Excellent Good Satisfactory Needs 

Improvement 

Total 

Phrasing and 

pauses  

RV ABV RV ABV RV ABV RV ABV RV ABV 

0% 0 12% 1 50% 4 38% 3 100 8 

Note: Taken from the diagnostic evaluation rubric 

RV: Reasonable Value – ABV: Absolute Value 

 

Figure N°4  

 
 

Figure 4: Evaluation of phrasing and pauses in the diagnostic test carried out with the participant population 

derived from the evaluation rubric. 

Table 4 aimed to evaluate phrasing and pauses in English, addressing the fifth-grade 

students' ability to follow grammatical rules when reading phrases and sentences. This assessment 

provides a panoramic and detailed view, offering significant insights into this aspect. According to 

the previously presented figure, it is evident that 38% of students require improvements in phrasing 



 
 

and pauses, facing specific challenges in the application of grammatical rules. On the other hand, 

50% of students have achieved satisfactory pronunciation, demonstrating consistent linguistic 

skills and an adequate level of competence in phrasing and pauses. 

It is also observed that 12% of students exhibit good phrasing and pauses, indicating 

outstanding performance in this specific aspect. Their linguistic abilities stand out considerably. 

However, as shown in the table and figure, students have yet to reach a classification of excellent 

phrasing and pauses according to the criteria established in the evaluation. 

In summary, the results from Table 4 provide a nuanced view of fifth-grade students' 

phrasing and pause skills in English, identifying specific areas for improvement and highlighting 

significant strengths in their oral expression. This information forms a basis for implementing visits 

to the population to work on such areas. 

  

 

 

 

 

 

 

 

 

 

 



 
 

4.2.5 Table N°5 . Diagnostic Rubric  

Criteria Excellent Good Satisfactory Needs 

Improvement 

Total 

Self- 

Confidence 

RV ABV RV ABV RV ABV RV ABV RV ABV 

0% 0 50% 4 25% 2 25% 2 100 8 

Note: Taken from the diagnostic evaluation rubric 

RV: Reasonable Value – ABV: Absolute Value 

 

  

Figure 5: Self-confidence evaluation in the diagnostic test carried out with the participant population, derived from 

the evaluation rubric. 

The results presented in Table 5 reveal data about self-confidence when reading and 

expressing oneself in English among fifth-grade students through a meticulous diagnostic process. 

The obtained data highlight this group's specific need to address linguistic self-esteem. The results 



 
 

show that 25% of students fall into the "needs improvement" category, emphasizing the importance 

of implementing spaces that strengthen confidence and assurance in their linguistic abilities. 

It is also observed that 25% of students exhibit a self-confidence level classified as 

"satisfactory." However, the most notable analysis is that 50% of students demonstrate "good 

confidence" in their reading and expression abilities in English, indicating positive factors in the 

educational environment contributing to the development of self-confidence when reading and 

expressing themselves in English. To conclude, there is a 0% in the "excellent confidence" 

category, suggesting the need to provide learning spaces that significantly improve this aspect 

through the application of readings. 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

4.2.6 Table N°6 . Rehearsal reading evaluation 

Criteria Excellent Good Satisfactory Needs 

Improvement 

Total 

Pronunciation RV ABV RV ABV RV ABV RV ABV RV ABV 

0% 0 75% 6 25% 2 0% 0 100 8 

Note: Taken from the rehearsal evaluation rubric 

RV: Reasonable Value – ABV: Absolute Value 

 

 

 
Figure 6: Evaluation of pronunciation in the rehearsal reading evaluation. 

After performing the diagnostic process, two evaluation practices were applied in this case, 

focusing on English pronunciation through the reading of short texts; the results reveal an 

encouraging and significant panorama in developing this linguistic skill. Table 6 reflects the 

importance of the effectiveness of the intervention process, highlighting that no student needs 

substantial improvements in their pronunciation with a percentage of 0%; on the other hand 25% 



 
 

of the students have achieved a satisfactory pronunciation, evidencing a notorious progress after 

the implementation of the intervention practices in which they were given a second chance. This 

finding suggests that the strategies employed have successfully addressed and corrected the errors 

identified during the process. 

75% of the participants present a pronunciation that is considered good, highlighting a 

generally high level of proficiency in this aspect. As can be seen in the figure, no pronunciation 

cases were classified as excellent in this phase. For this section, it is important to emphasize that 

the results show positive and consistent progress in the pronunciation skills of fifth-grade students 

when reading with teacher support and with this new strategy implemented. 

  

  

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

4.2.7 Table N°7. Rehearsal reading evaluation 

Criteria Excellent Good Satisfactory Needs Improvement Total 

Fluency RV ABV RV ABV RV ABV RV ABV RV ABV 

0% 0 37% 3 63% 5 0% 0 100 8 

Note: Taken from the rehearsal evaluation rubric 

RV: Reasonable Value – ABV: Absolute Value 

 

 

Figure 7: Evaluation of fluency  in the rehearsal reading evaluation. 

In the detailed analysis of the results obtained in Table 7, we seek to evaluate the English 

fluency of fifth-grade students. As previously indicated and after the initial diagnosis, followed by 

the application of two successive practices, it is possible to see progress in this evaluation criterion. 



 
 

The data reveal that no student is in need of improvement, with a percentage of 0%. It is 

important to emphasize a considerable increase in contrast to the diagnosis of 63% of the 

participants who show satisfactory fluency, indicating a competent level of oral expression in 

English and demonstrating notable progress in the acquired knowledge. 

The 37% of the participant population showed fluency considereddered. This This 

particular data shows that the application of the improved practices provided them th vital and 

significant support, revealing an ability to absorb and apply what was suggested. On the other hand, 

there were no students in the need for improvement category or in the excellent fluency level. These 

results indicate a noticeable success in improving English fluency and establish a solid foundation 

for its development. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

4.2.8 Table N°8 . Rehearsal reading evaluation 

Criteria Excellent Good Satisfactory Needs 

Improvement 

Total 

Expression/ 

Tone 

RV ABV RV ABV RV ABV RV ABV RV ABV 

0% 0 37% 3 63% 5 0% 0 100 8 

Note: Taken from the rehearsal evaluation rubric 

RV: Reasonable Value – ABV: Absolute Value 

 

 
Figure 8: Evaluation of expression and tone in the rehearsal reading evaluation. 

At the end of the diagnostic process and application of two evaluative practices, we also 

sought to evaluate the expression and tone in English; after their application, these were directed 

to fifth-grade students through reading short texts; the following results were obtained. In the first 

place, 0% of the students need improvement, indicating that a crucial advance in the 

communicative aspect is demonstrated. 63% exhibit satisfactory expression and tone, showing a 



 
 

positive performance in the expression of emotions and tone when speaking or expressing 

themselves in English. 

It is certainly encouraging to note that 37% have achieved not only a noticeable 

improvement but an expression and tone that is considered good, which is a counterpoint to what 

was applied in the diagnosis, demonstrating progress. In the category of excellent, 0% of students 

are located in this category. Therefore, the global results reflect significant progress in 

communicative competencies, and if they continue to be motivated in their classes, they can 

become excellent. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

4.2.9 Table N°9 . Rehearsal reading evaluation 

Criteria 
 

Excellent Good Satisfactory Needs 

Improvement 

Total 

Phrasing 

and 

Pauses 

 
RV ABV RV ABV RV ABV RV ABV RV ABV 

0% 0 62% 5 38% 3 0% 0 100 8 

Note: Taken from the rehearsal evaluation rubric 

RV: Reasonable Value – ABV: Absolute Value 

 

 
 
Figure 9: Evaluation of phrasing and pauses  in the rehearsal reading evaluation 

 

In the application of phrasing and pauses in English, Table 9 shows that through the analysis 

and development of depth of reading, using short texts as tools for their linguistic development, it 

was possible to provide opportunities for correction, allowing students to correct errors identified 

during the first application (diagnosis and first practice). 



 
 

The results reveal that in the area of phrasing and pausing, 0% of the participants showed a 

need for significant improvement, suggesting a basis and understanding on the part of the student 

body. 63% showed satisfactory pausing and phrasing in implementing norms and grammatical 

respect when reading, marking a palpable advance in this aspect. 

The 37% stood out with a good execution of pauses, but also in a phrasing that denotes 

comprehension and expressiveness when reading the texts provided. With these percentages, the 

practice with the students has left a significant teaching in the skill of phrasing and pauses. 

However, by cultivating reading practice in them, this percentage can be increased in the school. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

4.2.10 Table N°10 . Rehearsal reading evaluation 

Criteria Excellent Good Satisfactory Needs 

Improvement 

Total 

Self- 

Confidence 

RV ABV RV ABV RV ABV RV ABV RV ABV 

0% 0 37% 3 63% 5 0% 0 100 8 

Note: Taken from the rehearsal evaluation rubric 

RV: Reasonable Value – ABV: Absolute Value 

 

 

Figure10 : Evaluation of self-confidence  in the rehearsal reading evaluation. 

The results of Table 10, focused on the evaluation of self-confidence in reading aloud in 

English among fifth-grade students, emanate a reflection since, after having conducted diagnostics 

and applied two reading practices of short texts, many students improved their skills. Sixty-three 

percent of the students showed self-confidence when reading satisfactorily, highlighting improved 

confidence when approaching texts in public following the previous processes. Thirty-seven 



 
 

percent showed good confidence when facing the challenge of reading aloud. It is vital and 

encouraging to show through the table and figure that no student was categorized as needing 

improvement in confidence in reading aloud. 

Each participant showed improvement in their confidence during the second practice and 

their self-confidence in reading. Although 0% showed excellent confidence, it is worth noting that 

there were notable improvements based on the previous tables with respect to self-confidence when 

expressing themselves and reading aloud in English in class, which makes this pedagogical 

approach investigated in this final graduation work even more pertinent. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

4.2.11 Table N°11. Post-test 

Criteria Excellent Good Satisfactory Needs 

Improvement 

Total 

Pronunciation RV ABV RV ABV RV ABV RV ABV RV ABV 

12% 1 50% 4 38% 3 0% 0 100 8 

Note: Taken from the post-test evaluation rubric 

RV: Reasonable Value – ABV: Absolute Value 

 

 

 

Figure 11 : Evaluation of pronunciation in the post-test evaluation. 

 The results obtained in Figure 11 show how much the students have improved by constantly 

practicing with the short stories, resulting in 12% of the students achieving excellent pronunciation 

based on their school level. The readings provided during this post-test were similar to the previous 

readings, and it was concluded that the repetition of words was crucial to reaching this result. 



 
 

In addition, in another instance, it is shown that 50% of the students obtained a good 

pronunciation in their final result. Several of the students showed an improvement thanks to the 

corrections they were given at the time. On the other hand, 38% of the students obtained a 

satisfactory result, showing the need to implement more practices in relation to those given. 

Finally, the results show that 0% of the students need to improve their pronunciation when 

reading, thus giving a good result in this area. 

 

   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

4.2.12 Table N°12 . Post-test 

Criteria Excellent Good Satisfactory Needs Improvement Total 

Fluency RV ABV RV ABV RV ABV RV ABV RV ABV 

12% 1 50% 4 38% 3 0% 0 100 8 

Note: Taken from the post-test evaluation rubric 

RV: Reasonable Value – ABV: Absolute Value 

 

 

Figure 12: Evaluation of fluency in the post-test evaluation. 

 Based on the results of Figure number 12, students' fluency is noticeably and positively 

impacted, with 12% of the population achieving excellent fluency, demonstrating a more precise 

skill in reading aloud. Furthermore, another improvement observed was in students achieving a 

50% proficiency in good fluency. Analyzing their reading abilities is a promising sign that students 

can enhance their skills when reading and learning strategies are employed properly. 



 
 

38% of students achieved a satisfactory score, indicating a deficiency in fluency that needs 

to be addressed through various practices and methodologies to facilitate improvement. Lastly, 0% 

of students demonstrated that they do not need improvement in terms of fluency. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

4.2.13 Table N°13. Post-test 

Criteria Excellent Good Satisfactor

y 

Needs 

Improvement 

Total 

Expression and 

Tone 

RV AB

V 
RV AB

V 
RV ABV RV ABV RV AB

V 

0% 0 62

% 

5 38% 3 0% 0 10

0 

8 

Note: Taken from the post-test evaluation rubric 

RV: Reasonable Value – ABV: Absolute Value 

 

 

Figure 13: Evaluation of expression and tone in the post-test evaluation. 

Through the obtained rubric, it is crucial to note the significant change that students 

underwent regarding expression and tone. An excellent result was not achieved, yielding a 0%; 

however, 62% of the students who underwent the reading demonstrated good intonation and 

expression when reading the provided format. Nevertheless, this was the result of various 



 
 

continuous practices with each student. On the other hand, the remaining 38% of the population 

achieved a satisfactory result, indicating some confusion in understanding the material read and, 

consequently, an inability to produce it correctly. 

Regarding the last result, 0% of the students require improvement, concluding a notable 

enhancement during the application process. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

4.2.14 Table N°14. Diagnostic Rubric - PRE- Test  

Criteria Excellent Good Satisfactory Needs Improvement Total 

Phrasing and 

pauses 

RV ABV RV ABV RV ABV RV ABV RV ABV 

0% 0 62% 5 38% 3 0% 0 100 8 

Note: Taken from the post-test evaluation rubric 

RV: Reasonable Value – ABV: Absolute Value 

 

 

Figure 14 : Evaluation of phrasing and pauses in the post-test evaluation. 

 

 In the previous figure, it is evident that there was a significant improvement in the pauses 

made by students when the importance of periods and commas in a text was explained to them. A 

0% result was obtained for excellent student participation in consistent pauses for periods and 

commas. However, 62% of the population achieved a "good" result, attributed to the constant 

emphasis on when they should stop to take a breath and continue. This marked a drastic change, 

considering that initially, students needed more knowledge of executing these pauses appropriately. 



 
 

Only 38% of students achieved a "satisfactory" result, as they occasionally skipped these 

crucial pauses that were essential for conveying a clear understanding of the text. Nevertheless, 0% 

of them did not require any improvement because they already possessed a basic understanding of 

what needed to be done 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

4.2.15 Table N°15 . Post-test 

Criteria Excellent Good Satisfactory Needs 

Improvement 

Total 

Self- 

Confidence 

RV ABV RV ABV RV ABV RV ABV RV ABV 

25% 2 50% 4 25% 2 0% 0 100 8 

Note: Taken from the post-test evaluation rubric 

RV: Reasonable Value – ABV: Absolute Value 

 

 

 

Figure 15 : Evaluation of self-confidence in the post-test evaluation. 

Figure number 15 illustrates a highly positive change in students' self-confidence, as 

initially, facing new readings they had never encountered posed a significant challenge. Thanks to 

the process of practice and teaching, a safety bridge was built, resulting in 25% of students 

eventually reading in a very natural and self-assured manner. On the other hand, 50% of students 



 
 

achieved a good outcome while reading without any issues. With further work in these areas, 

students can attain a very high level of confidence over time. 

Another satisfying result was obtained, as initially, students had very low confidence due 

to embarrassment when making mistakes, especially during their first attempts at reading aloud. 

Significantly, 0% of the population required improvement in enhancing that internal courage, as 

gradual improvement was observed over time. 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

4.2.16 Table N°16. Survey 

Criteria Yes No Not at all Total 

Question 1 RV ABV RV ABV RV ABV RV ABV 

87% 7 0% 0 13% 1 100 8 

Note: Taken from the survey 

RV: Reasonable Value – ABV: Absolute Value 

  

 

Figure 16: Percentages of responses obtained through the survey of fifth-grade students, corresponding to 

question 1. 

 

In summary, the survey results regarding question 1, "Have you read short stories as part 

of your language learning?" reveal a notable interest and commitment from the majority of 

participants toward reading short stories. A significant 87% affirmed reading such stories for 

language learning purposes, while 13% stated not having done so. Furthermore, the absence of 



 
 

negative responses (0%) suggests that reading short stories is recognized as beneficial in the context 

of language learning. 

These findings support the notion that including short stories is an effective and widely 

accepted strategy to enhance the language acquisition process for student populations at levels such 

as fifth grade. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

4.2.17 Table N°17. Survey 

Criteria Daily Once a week Once a month Rarely Total 

Question 2 RV ABV RV ABV RV ABV RV ABV RV ABV 

37% 3 12% 1 13% 1 38% 3 100 8 

Note: Taken from the survey 

RV: Reasonable Value – ABV: Absolute Value  

 

Figure 17: Percentages of responses obtained through the survey of fifth-grade students, corresponding to 

question 2. 

 

On the other hand, the survey results regarding question 2, "How often do you read short 

stories in your daily life?" reveal that most participants rarely read short stories, accounting for 

38%. However, 37% claim to read these stories daily, 13% stated reading short stories once a 

month, and 12% expressed reading once a week. 



 
 

These findings support the idea that it is crucial to recognize the effective time students 

dedicate to reading, and this can be a determining factor in their acquisition of skills for learning a 

new language. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

4.2.18 Table N°18. Survey 

Criteria Very helpful Somewhat helpful Not at all Not helpful Total 

Question 3 RV ABV RV ABV RV ABV RV ABV RV ABV 

50% 4 37% 3 13% 1 0% 0 100 8 

Note: Taken from the survey 

RV: Reasonable Value – ABV: Absolute Value  

 

Figure 18: Percentages of responses obtained through the survey of fifth grade students, corresponding to 

question 3. 

 

The survey results for question 3, "Do you find short stories helpful in improving your 

reading skills (fluency and pronunciation)?" reveal that the majority of participants perceive short 

stories as a significant tool for enhancing their reading abilities, including fluency and 

pronunciation. Therefore, 50% of responses indicate that short stories are "very helpful," while 



 
 

37% consider them "somewhat helpful." In these percentages, there is a positive consensus 

regarding the positive impact of this resource. 

On the other hand, 13% mentioned "not at all," and no participant considered short stories 

to be unhelpful (0%). Based on this, a generally positive perception of the effectiveness of such a 

reading strategy in learning is highlighted. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

4.2.19 Table N°19. Survey 

Criteria To engage 

students 

and make 

their 

learning 

more 

enjoyable 

To enhance 

the student's 

knowledge, 

including 

their critical 

thinking 

To improve 

reading and 

comprehension 

skills through 

varied content 

To foster 

the 

reading on 

students as 

a new 

habit 

All of 

them 

above 

Total 

Question 

4 

RV ABV RV ABV RV ABV RV ABV Rv Abv RV ABV 

37% 3 0% 0 0% 0 0% 0 63% 5 100 8 

Note: Taken from the survey 

RV: Reasonable Value – ABV: Absolute Value  

 

Figure 19: Percentages of responses obtained through the survey of fifth grade students, corresponding to 

question 4. 

In conclusion, the survey results for question 4, "Why do you think teachers use short stories 

in class?" reveal that the majority of participants, specifically 63%, perceive that teachers use short 

stories in class with the goal of enhancing students' knowledge, including their critical thinking. 



 
 

On the other hand, 37% believe that the use of short stories aims to engage students and 

make their learning process more enjoyable. These results highlight the diversity of pedagogical 

approaches that underscore the importance of narrative in the classroom, fostering meaningful and 

comprehensive learning experiences for students. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

4.2.20 Table N°20. Survey 

Criteria Short stories 

are more 

Novels are 

more 

interesting 

No 

significant 

Short stories 

are easier to 

Novels are 

easier ton 

understand 

Total 



 
 

interesting 

than novels 

even if they 

are longer 

difference 

in interest 

understand 

than novels 

than short 

stories 

Question 

5 

RV ABV RV ABV RV ABV RV ABV Rv Abv RV ABV 

50% 4 12% 1 25% 2 13% 1 0% 0 100 8 

Note: Taken from the survey 

RV: Reasonable Value – ABV: Absolute Value  

 

Figure 20: Percentages of responses obtained through the survey of fifth grade students, corresponding to 

question 5. 

In relation to the previous results, for question 5, "How do short stories compare to longer 

texts in terms of your interest and understanding?" it can be inferred that there is a diversity of 

opinions regarding the preference and comprehension of short stories compared to longer texts 

such as novels. Fifty percent (50%) of the participant population finds more interest in short stories, 

while 13% believe that short stories are easier to understand, emphasizing the effectiveness of this 

format in the clarity of literary expression, especially in a second language. 



 
 

On the other hand, 12% of participants indicated that novels are more interesting despite 

their length, and 25% do not perceive a significant difference in interest. There is considerable 

room for diversity in the tastes and preferences of students. Additionally, it is noteworthy that none 

of the participants asserted that novels are easier to understand than short stories, suggesting a trend 

towards a preference for clear narrative in their reading. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

4.2.21 Table N°21. Survey 

Criteria Enjoy and  helpful Neutral Challenging It is boring Total 



 
 

Question 6 RV ABV RV ABV RV ABV RV ABV RV ABV 

100% 8 0% 0 0% 0 0% 0 100 8 

Note: Taken from the survey 

RV: Reasonable Value – ABV: Absolute Value 

  

 

Figure 21: Percentages of responses obtained through the survey of fifth grade students, corresponding to 

question 6. 

Regarding question 6, "How do you feel analyzing short stories for literary elements in your 

class?" survey results revealed that 100% of participants find analyzing literary elements in short 

stories enjoyable and useful during their classes. Therefore, this significant level of satisfaction 

suggests that the activity is well-received and perceived as a positive tool by all participants. This 

positive feedback supports students' effectiveness and appreciation toward reading short stories, 

indicating that it is an advancement in their educational experience through playful teaching. 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

4.2.22 Table N°22. Survey 

Criteria Group discussion with the 

teacher 

Group discussion but with 

friends 

Individually Total 



 
 

Question 

7 

RV ABV RV ABV RV ABV RV ABV 

12% 1 75% 6 13% 1 100 8 

Note: Taken from the survey 

RV: Reasonable Value – ABV: Absolute Value  

 

Figure 22: Percentages of responses obtained through the survey of fifth-grade students, corresponding to 

question 7. 

 

In conclusion, the survey results for question 7, "How do you prefer to discuss short stories 

in class?" reveal that the majority of participants, 75% to be precise, prefer discussing short stories 

through group interactions with their friends, providing and choosing an approach in an 

environment that encourages participation. On the other hand, 12% opt for group discussion with 

the teacher, suggesting a preference for discussions more guided by an instructor, in this case, the 

teacher. The remaining 13% prefer to address the stories individually, leaning towards a more 



 
 

personal analysis. These results provide valuable data to tailor teaching strategies and create an 

environment that responds to the needs and preferences of the student body. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

4.2.23 Table N°23. Survey 

Criteria Mysterious Science fiction Suspense Horror Fantasy Total 



 
 

Question 8 RV ABV RV ABV RV ABV RV ABV Rv Abv RV ABV 

12% 1 25% 2 12% 1 38% 3 130% 1 100 8 

Note: Taken from the survey 

RV: Reasonable Value – ABV: Absolute Value  

 

Figure 23: Percentages of responses obtained through the survey of fifth grade students, corresponding to 

question 8. 

The results obtained in Figure number 23 regarding question 8, "What kind of short stories 

do you enjoy reading the most?" shows that each student has different preferences based on the 

genre presented to them. Twelve percent (12%) of students are drawn to mystery readings. Twenty-

five percent (25%) find more enjoyment in science fiction readings. Twelve percent (12%) prefer 

suspenseful stories. Thirty-eight percent (38%) of the population lean towards horror stories as 

their favorite genre, and finally, twelve percent (12%) are interested in fantasy readings. In 



 
 

conclusion, each student has their own tastes and preferences regarding the genres presented to 

them. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

4.2.24 Table N°24. Survey 

Criteria Very short 

(1-2) 

Short (3-5) Moderate 

length (6-10) 

Longer (11-

15) 

No 

preference  

Total 



 
 

Question 

9 

RV ABV RV ABV RV ABV RV ABV Rv Abv RV ABV 

37% 3 38% 3 0% 0 25% 2 0% 0 100 8 

Note: Taken from the survey 

RV: Reasonable Value – ABV: Absolute Value  

 

Figure 24: Percentages of responses obtained through the survey of fifth-grade students, corresponding to 

question 9. 

This figure presents a wide variety of preferences among students, indicating that 37% 

believe that ideal readings should be 1 to 2 pages at most, deeming it sufficient for effective 

learning. Thirty-eight percent (38%) of students consider it ideal for short stories to contain 

approximately 3 to 5 pages for their reading enjoyment. Twenty-five percent (25%) of students 

prefer slightly more developed stories, with around 11 to 15 pages. Lastly, it was found that none 

of the students are satisfied with readings in the 6 to 10 pages range. This leads to the conclusion 

that everyone enjoys in their own way without creating an environment of boredom. 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

4.2.25 Table N°25. Survey 

Criteria Yes, it is a good way to practice 

with the speaker 

No, it is confusing and 

frustrating to understand 

Total 



 
 

Question 

10 

RV ABV RV ABV RV ABV 

100% 8 0% 0 100 8 

Note: Taken from the survey 

RV: Reasonable Value – ABV: Absolute Value  

 

Figure 25: Percentages of responses obtained through the survey of fifth grade students, corresponding to 

question 10. 

 

 This table shows that 100% of students favor having readings with audios, allowing them 

to clarify doubts about how words are pronounced and resulting in a better understanding of 

multiple areas in which they could improve. 0% of students agree with the opposite of the initial 

result, highlighting the vital importance of including audio in readings for their learning process. 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

Chapter V 

Conclusions and Recommendations 

5.1 Purpose of the Conclusion 



 
 

The present thesis entitled "The Benefits of Using Short Readings as a Strategy for the 

Acquisition of Better Pronunciation Alongside Student´s Fluency to Foster the Practice of Reading 

in Students of 5th-Grade at Escuela Patio de Agua in Vázquez de Coronado During the First 

Quarter, 2024" represents a detailed analysis of the positive effects that emerged from the 

implementation of short readings as a pedagogical and playful tool in educational centers, 

especially in the teaching of a second language. For this reason, throughout this research, visits 

were made to Patio de Agua School located in Coronado, covering everything from an initial 

diagnosis and a survey to understand their reading abilities to interactive reading practices with the 

participants. 

The first phase of the research consisted of a diagnostic visit, which allowed the evaluation 

of language skills and specific difficulties that the participating population (fifth grade) faced when 

learning a second language. Subsequently, a survey was conducted to comprehend the students' 

literary preferences and reading abilities in this specific grade, identifying their preferences 

regarding this type of mediation strategy. Due to their ages, the questions had to be explained to 

them as they needed to understand English fully. However, the students were called in pairs to read 

and answer the questions assigned to them by the researcher. This approach was chosen to avoid 

interfering with the teachers' classes in charge of the students when the information was collected. 

Three short reading practices were designed and implemented to assess the progress of the 

students in terms of pronunciation and fluency in the second language. These practices measured 

the results and provided spaces for improvement, the acquisition of new vocabulary in English, and 

the promotion of a liking for reading. It is important to mention that the fifth-grade students felt 

nervous during the initial days as they had yet to engage in such an activity, especially in English. 



 
 

However, after the first visit, the students gained confidence and became more cooperative, 

facilitating dialogue and explaining the activities conducted with them. 

In this conclusion, the findings derived from these activities will be presented, and the 

objectives set for this research will be fulfilled within the educational context of Patio de Agua 

School. 

5.2 Conclusions 

5.2.1 Specific objective #1. 

• To identify the common pronunciation and fluency problems that the students of fifth grade 

may present when reading aloud through reading techniques. 

Conclusion of the objective 

For objective #1 of this research, an effective identification of common pronunciation and 

fluency issues was achieved. This was accomplished through visits to the institution, focusing on 

observing students in their academic environment and their handling of a second language. 

This allowed for an assessment that provided a more thorough understanding of the 

student's difficulties. Therefore, a comprehensive diagnosis was implemented. This diagnosis was 

based on an assessment rubric designed from a literary perspective, which objectively measured 

students' pronunciation and fluency as they read aloud the short readings presented to them. The 

results obtained from this evaluation process significantly highlighted the specific areas in which 

students faced challenges, forming the basis for addressing the subsequent objectives of this 

research. 



 
 

Additionally, it is crucial to highlight that, beyond identifying these small but significant 

challenges, they have impacted students due to insufficient support in situations where they make 

mistakes and must be corrected appropriately. It is essential to remind students that errors are 

opportunities for improvement constantly, and experiencing some discomfort while reading aloud 

in front of others is entirely natural. Motivation plays a fundamental role in teaching, serving as 

the reflection in which students can find inspiration, demonstrating that this process is not only 

educational but also rewarding and worthy of enjoyment. 

It is important to emphasize that the observation and diagnosis not only confirmed the 

existence of challenges in pronunciation and fluency but also provided insights for reinforcement 

by teachers for future interventions and educational improvements. The proposed objective was 

successfully achieved because both observation and diagnosis proved to be tools that guided the 

research for the practices intended for the planned visit to address these challenges. This 

recognition affirms that using short stories as a reading technique can be a relevant and key 

mediation strategy in the learning process of the participants. 

5.2.2 Specific objective #2. 

• To apply activities that may rehearse the students' fluency and pronunciation, such as short 

readings over a short period, to improve their learning process. 

Conclusion of the objective 

Concerning objective #2 of this research, it has been effectively evidenced that the goal has 

been successfully achieved. Through the process involving the visit to the educational center, a 



 
 

diagnosis, and the observation of the student's linguistic skills, an approach was developed that 

addressed objective one and set the stage for implementing these activities. 

During these visits to the institution, specific challenges faced by fifth-grade students in 

terms of their fluency and pronunciation in English were identified. This diagnostic phase was 

essential to understanding the participant's individual needs and observing whether the pedagogical 

strategy sought to implement (the use of short stories) was pertinent to improving pronunciation 

and fluency in the practice of a second language. 

Incorporating short readings into learning a second language, in this case, English, has 

proven to be significant for acquiring improved pronunciation and fluency in the language. These 

activities not only provide students with the opportunity to familiarize themselves with the sounds 

of the language but also offer them the chance to engage with expressions of feelings and 

vocabulary in a more accessible and appealing manner. Short readings allow for gradual progress 

in English, facilitating comprehension. Hence, short readings are a crucial and viable tool for 

cultivating language skills and strengthening English communicative competence in students. 

To conclude, thanks to the applied survey, students' various preferences for readings were 

deciphered, giving the researcher a clearer idea of the type of reading that students might enjoy. 

Accordingly, the decision was made to use readings of a certain length, incorporating images that 

aided in recognizing what was to be read. The students' facial expressions conveyed much when 

the readings were presented and explained. They could decipher the reading, making it a simpler 

way to appreciate words when reading. 

5.2.3 Specific objective #3. 



 
 

• To assess the outcomes by applying short readings in 2 stages, the first one as a pre-test and 

the second one as a post-test as a strategy for rehearsing pronunciation and fluency. 

Conclusion of the objective 

Based on these observations and diagnosis, three reading processes were implemented to 

address the identified difficulties, responding to this research's specific objective #3. The short 

stories created specifically for this population incorporated relevant pedagogical elements and 

visually appealing features, such as images that captured their attention and colors that further 

motivated them. This was done to stimulate the student's interest and make the reading more 

attractive. 

During the first execution, some students showed difficulties in pronunciation and fluency 

(among other areas to be evaluated). However, after understanding and addressing their errors with 

the teacher's guidance, a substantial improvement was evidenced in the second and even more in 

the third attempt, which was documented in the designated assessment rubrics. This progress 

demonstrates the effectiveness of the designed activities and the student's ability to learn and 

improve when provided with the appropriate environment and resources. 

In conclusion, implementing the short reading processes designed and adapted to the 

student population's needs yielded positive results. The interest in improving pronunciation and 

fluency in English among the participating population was stimulated by integrating attractive 

pedagogical and visual elements. Self-confidence played a crucial role, as motivating students with 

constructive feedback in a cheerful manner led to continuous improvement in other areas to be 

evaluated. Motivation and perseverance allowed the students to realize the significant difference 

between the first reading and the last one carried out. Therefore, despite the initial difficulties in 



 
 

pronunciation and fluency during the first execution, teacher intervention and error review allowed 

for significant improvement in the second attempt, as reflected in the assessment rubrics, providing 

confidence and security in their learning process. 

5.3 Restatement of the Research Question 

This segment states the research question remains unchanged, as the obtained results have 

met expectations, providing an enhanced understanding of the established context. Relevant results 

explained not only why many students lack confidence but also their deficiencies when reading 

short stories, thus offering a clearer perspective and addressing the main question established in 

Chapter 1.  

“This project aims to investigate some common factors involving fifth-grade students' 

fluency and pronunciation skills at Escuela Patio de Agua in Vázquez de Coronado when reading 

short passages aloud. There should be a reason behind this situation. While these students are 

typically between 10 and 11, a critical question arises: Why do some need help developing their 

reading skills effectively? 

5.4 Recommendations 

During the instrument application period, the researcher noticed that the implementation could 

have been improved in terms of the estimated time. For this research, it was established that it 

would take three days to collect information by applying various instruments that would be crucial 

for obtaining these results. However, a pleasant lack of time limited the information that could have 

been obtained with more days in mind. Taking 5 to 6 days into account would allow for a more 

thorough analysis and the acquisition of different results to enrich the research that was carried out. 



 
 

It is also crucial to add that during the application period, the survey can be very useful for 

collecting valuable information, but only if more detailed questions are generated to help the person 

understand what is being asked. In this case, there was the experience that several students asked 

what a particular question meant because they did not fully understand it, so it had to be explained 

what was intended. Furthermore, this survey consisted of 10 closed-ended questions, so if more 

information is desired, open-ended questions could be added to allow the student to express their 

opinion more freely regarding the assigned question. 

For future research regarding this topic, it would be nice to implement other types of activities that 

students enjoy while collecting information. For example, activities like completing English songs 

can be implemented, allowing students to listen while reading. Similarly, if the objective is to assess 

how much they can improve their fluency and pronunciation, this can be a great idea for the 

application and data collection. Another benefit is that it is related to students listening to accents, 

tones, word pronunciations, and pauses that people can make by simply listening. 

Readings are very useful, but if you want to enrich the implementation with information and 

analysis, another instrument like the one mentioned above can be very helpful for anyone wishing 

to investigate a similar topic. 

Regarding procedures, it is recommended to apply the instruments in a rotating manner rather than 

consecutively, as this can be tiring for students. Instead, by varying them, a more engaging 

environment can be created for them. Similarly, it should be organized to determine which points 

are desired to be analyzed and how they are intended to be achieved, so it is recommended that the 

type of instrument be used first. 

 



 
 

Lesson Plan for 5th-grade students  

Date / Objectives Activities 
Content and procedures 

Skills to assess 

 

Monday, February 
26th, 2024 
 

To assess the students' 
knowledge of short 
readings by applying a 
survey. 
 
To analyze the 
students´ way of 
reading by placing them 
to read in pairs a short 
story. 
 

Thursday, February 
29th, 2024 
 
 

To show understanding 
of how to read properly 
a text by teaching them 
some reading 
techniques. 
 
 

Tuesday, March 05th, 
2024 
 
 

To assess the students' 
outcomes by applying 
what was taught in a 
final reading.  

During this day, the teacher will be introduced to the class 
by the school principal. 
Then, the teacher will introduce himself and give the 
students a brief explanation of the project to be 
completed.  

Activities 
1/ The first activity to be completed is to hand out some 
physical surveys for the students to complete. They will 
be given the instructions and in case they do not 
understand something, the teacher will be there to help 
in case they need it.  
2/ The second activity to complete is a short reading (pre-
test) in which the students are going to be called in pairs 
to take turns reading certain passages out loud.  
 

During the second day, the teacher will apply the second 
reading (rehearsal reading) to the students. They will be 
taught some of the techniques to foster the way they read 
and do it better. Later that, they will be called in the same 
pairs to read out loud but at the same time apply the 
suggestions the teacher taught them. The idea is to teach 
them what to do when there is a comma, a period, an 
exclamation mark, a question mark, in what situations 
they can raise and fall their voice, etc. 
 

On the last day, the teacher will let the students know that 
it will be his last day with them and that he is going to 
apply the final reading (post-test). Therefore, he is going 
to tell the students to read once again a short reading but 
this time applying the advice suggested by the teacher to 
have a better way of reading different passages. The idea 
is to corroborate that by practicing different reading, 
students can get better. They are going to be called to 
approach with the same pairs they had since the first day 
so that they can even be more comfortable when reading 
out loud.  

 

 
The teacher will use a rubric to 
assess the student's progress 
when reading.  
 
Some points to assess are their 
pronunciation, fluency, 
expression/tone, pauses and 
phrasing, and self-confidence. 

 
 
 
 
 
 

The teacher will use a rubric to 
assess the student's progress 
when reading.  
 
Some points to assess are their 
pronunciation, fluency, 
expression/tone, pauses and 
phrasing, and self-confidence. 
 

 
The teacher will use a rubric to 
assess the student's progress 
when reading.  
 
Some points to assess are their 
pronunciation, fluency, 
expression/tone, pauses and 
phrasing, and self-confidence. 
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